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mlt source to Support Children

The National Curriculum for English (2014) aims to ensure that all pupils:

e Read easily, fluently and with good understanding

e Develop the habit of reading widely and often, for both pleasure and
information

e Acquire a wide vocabulary, an understanding of grammar and knowledge of
linguistic conventions for reading, writing and spoken language

Reading underpins children’s access to the curriculum and it clearly impacts on their
achievement. There is considerable research to show that children who enjoy
reading and choose to read benefit not only academically, but also socially and
emotionally.

To be able to read, children need to be taught an efficient strategy to decode words.
That strategy is phonics. It is essential that children are actively taught and supported
to use phonics as the only approach to decoding. Other strategies must be avoided.
Phonic decoding skills must be practised until children become automatic
and fluent reading is established.

Fluent decoding is only one component of reading. Comprehension skills need to be
taught to enable children to make sense of what they read, build on what they
already know and give them a desire to want to read.

Reading increases children’s vocabulary because they encounter words they would
rarely hear or use in everyday speech. Furthermore, children who read widely and
frequently also have more secure general knowledge.

Reference ‘Clark C and Rumbold. K ( 2006) Reading for Pleasure National Literacy Trust



Embed - The Theory and
Pedagogy behind ELS

ELS teaches children to read using a systematic synthetic phonics approach. Itis
designed to be used as part of an early leaming environment that is rich in talk
and story, where children experience the joy of books and language whilst rapidiy
acquiring the skills to become fluent independent readers and writers. ELS teaches
children to:

® decode by identifying each sound within a word and blending them together
to read fluently

®* encode by segmenting each sound to write words accurately.

We know that for children at the end of Key Stage 1 to achieve the age-related
expectations, they need to read fluently at 90 words per minute. As children move
into Hey Stage 2, it is vitally important that even those who have made the slowest
progress are able to read age-appropriate texts independently and with fluency.
For children to engage with the wider curriculum, they need to be able to read
well, making inferences and drawing on background knowledge to support their
developing understanding of a text when they read. To do this, they need to be
able to draw not only on their phonic knowledge but also on their wider reading
and comprehension skills, each of which must be taught. The first step in this
comiplex process is the link between spoken and written sounds.

ELS whole-class, daily phonics teaching must begin from the first days of
Reception. Through the rigorous ELS teaching programme, children will build an
immediate understanding of the relationship between the sounds they can hear
and say (phonemes) and the written sounds (graphemes).

Every ELS lesson has been designed to ensure that the minimum cognitive load is
placed on the learner. The structure of the lessons allows children to predict what
is coming next, what they need to do, and how to achieve success. It is important
that the whole school understands how ELS works, and adheres to the ELS system,
using the same terminology. This is why whole-school training in ELS is provided.

When you implement ELS effectively in your school, you will waste no phonics
leaming time even if staffing and/for the learning environment changes. Children
will get the same high-quality first teaching every lesson, every day throughout
the ELS programme.



Enact — How to Deliver
ELS Lessons

ELS is based on simplicity and consistency, and the programme is delivered
through whole-class lessons. Throughout ELS, you will use the same teaching
sequence — Show, copy, repeat — until each child is independent. The teaching
sequence is the same in all stages of the lesson, from whole-class teaching to
one-to-one intervention. Children are given the opportunity to hear and say each
sound, first in isolation, and then within words and sentences. When introducing

a new grapheme-phoneme correspondence [GPC), you will use a mnemonic or
rhyme with an accompanying picture to ensure that children understand. Children
then hear this sound in the context of a word, and a picture and/or definition is
given to support their understanding. Practice and repetition are key.

Give, give, give

®  Give the GPC — share the new sound or spelling being taught.
®  Give the word — put it into context.

®  Give the meaning — ensure children can use the vocabulary.



Enable — How to Ensure All Children
‘Keep up’ Rather than ‘Catch up’

A whole-class approach ensures that all children benefit from the full curriculum.
Children who encounter difficulties are supported by the teacher throughout the
lesson, and where further support is required, ELS has three interventions to ensure
that any learmning gaps are quickly filled.

Supporting all learners

ELS is designed on the principle that children should ‘keep up' rather than ‘catch
up’. Since interventions are delivered within the lesson by the teacher, any child
who is struggling with the new knowledge can be immediately targeted with
appropriate support, usually during the Apply activity.

We know that children - especially those with educational difficulties - learn
better in a mixed-ability environment where their leamning is scaffolded not only
by the teacher and support staff but also by their peers. In this most fundamental
area of learning — leamning how to read — this support is even more vital, not only
to their success but also to the outcomes of the programme as a whole.

Over-learning, alongside a range of Apply activities, helps children who acquire
phonic knowledge more slowly to succeed. In ELS pilot schools, all children
leamed to read at a similar fast pace, because children with additional support
needs were rapidly targeted throughout the lesson, and any remaining gaps

in their knowledge were closed the same day. Studies show that the teaching

of systematic synthetic phonics supports all children's developing skills when
leaming to read, and that phonemic awareness (the ability to discem and copy
sounds in words) is key to progress. Children’s phonemic awareness supports them
when leamning how to read, and our rigorous and robust teaching methods ensure
that all children build phonemic awareness.

If children require further support to achieve the outcomes of the lesson and

keep up with the pace of the programme, ELS has three interventions that are to
be delivered on a one-to-one basis: oral blending, GPC recognition and blending
for reading. These are intended to be short and concise and last no longer than
five minutes. They can be delivered in isolation, or different interventions can be
used together to support children each day. This helps ensure that children do not
spend excessive time outside of the classroom or in group intervention sessions
where they are removed from the rest of the curriculum.



Supporting children with English as
an additional language

Research shows us that people who are learning a second language require
extensive repetition to help them embed their knowledge and transfer it into their
long-term memaory. To ensure that all children can access every part of the lesson,
there is repetition of activities and routines throughout every lesson. This ensures
that every child achieves the outcomes of the lesson, that every child is supported
in doing so and that cognitive load is reduced for every learner. ELS mnemonics
and rhymes have been developed and created with this in mind and provide
opportunities for teaching vocabulary as well as supporting spelling and

letter formation.

In every lesson, there is the opportunity to use newly acquired phonic knowledge
to read. Every time the children encounter a word, caption or sentence, their new
phonic knowledge is put into context.

In the Day 3 and & lessons, children will read increasingly longer text extracts
which are highly focused on the new GPCs taught. Children should be provided
with the opportunity to re-read these extracts to support their developing fluency.
The decodable readers sent home will support the repetition and re-reading that
takes place within school.



Interventions to support ELS

‘Decoding fluency is achieved through accurate initial instruction followed by
lots of practice.’ (Hirsch, 2003)

Oral blending

This intervention suppaorts children struggling with oral blending and those with
any auditory processing difficulties. It allows children who require additional
practice of this skill to have short bursts of oral blending to consolidate their
understanding and support their auditory discrimination. During this intervention,
the Reading Teacher needs to model sound-talking for the child. who then sound-
talks before blending the word. This additional one-to-one practice also supports
vocabulary learning, communication, listening and speaking skills, and interaction
with others.

Grapheme-phoneme correspondence (GPC) recognition

This intervention involves deliberate over-learmning, re-teaching and repeated
exposure. It will support children with English as an additional language, those
new to ELS, those with additional needs and those with auditory processing
weaknesses or a fluency block.

Before this intervention, you will need to assess the child's grapheme knowledge
and be aware of any sound gaps - this should be happening as part of your
assessment in every lesson. The intervention is targeted to the day's teaching and
can also be used after the Half-termly Assessment to address any gaps that may
be apparent.

The intervention follows a similar structure to the whole-class session: reviewing
previously taught sounds using grapheme cards, teaching the sound/grapheme
that needs reinforcing, and applying this skill by word-building and reading.

Blending for reading

This intervention supports a child who requires additional practice for blending.
You will need to be aware of any GPC weaknesses and ensure that these are
targeted within the session. There is a strong focus on word-building, listening

to the sounds within a word and identifying these. Again, this intervention
particularly supports the needs of children with auditory processing weaknesses,
those new to English and those who are struggling to apply their understanding
of digraphs, trigraphs and quadgraphs as their phonic knowledge builds and their
awareness of alternative spellings and pronunciations increases.



Glossary

Blend (vb)
Blending hands
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Consonant

Decoding

Decodable text

Digraph

Drum roll

Encoding

Grapheme

Grapheme—
phoneme
correspondence
(GPC)

To draw individual sounds together to pronounce a word:
for example, s-n-a-p, blended together, reads ‘snap’”.

Clap your hands (silently) as you blend the sounds
together to say the whole word.

A speech sound in which the breath channel is at least
partly obstructed and which can be combined with a vowel
to form a syllable (i.e. the lettersb, ¢, d.f, g, h. j. K. 1, m, n,
p.Q.r5 Lv,woxy, z).

Extracting meaning from symbals. In the case of reading,
the symbols are letters, which are decoded into words.

A text which is entirely decodable based on the sounds
and graphemes that have been taught. A child will not
encounter a ‘tricky’ or HRS word that they have not yet
been taught, nor will they be asked to ‘guess’ what sound
a grapheme represents. ELS includes linked decodable
readers, to ensure that every child is able to decode
independently and re-read the books until they achieve
fluency. Children begin using decodable readers from the
first days of teaching.

Two letters making one sound: for example, =ch=, <th=,
-:Sh = d:ng:_

Technigue used when introducing a new grapheme/
spelling. This should be a two- to three-second drum roll on
the children's laps. It allows the teacher to quickly see that
all children are engaged and participating.

Writing involves encoding: communicating meaning by
creating symbols (letters to make words) on a page.

A letter or a group of letters representing one phoneme:
for example, =sh=, =ch=, <igh=, =ough= (‘though’).

The relationship between sounds and the letters which
represent those sounds; also known as letter-sound
correspondence’.



Harder to read
and spell
(HRS) words

Me, then you

Phoneme

Phonemic
awareness

Phonics

Phonological
awareness

Pseudo words

Reading Teacher

Robot arms

=

Segment (vb)
C=

Words that children will find harder to read and spell as
they will not have been taught the relevant GPCs.

To ensure that children can apply their understanding
independently, we must always give them the information
required. First, we show how to do/say something. Then
they copy us, before repeating this by themselves.

We repeat these steps, reducing our modelling as
children’s fluency and independence increases.

The smallest single identifiable sound: for example, the
letters ‘sh' represent just one phoneme (/sh) but 'sp
represents two (/s and /).

An ability to identify and make the sounds (phonemes)
within words.

A method of teaching beginners to read and pronounce
words by learning to associate letters or letter groups with
the sounds they represent.

An awareness of the sound structure of spoken words:
for example, rhyme, syllables, onset and rime, as well as
phonemic awareness.

Words that do not make sense but are made up of
decodable sounds.

Any member of staff who delivers phonics teaching to
children. This can be whole-class teaching, support during
the Apply section of the lesson, delivering interventions or
hearing children read.

When sound-talking a word (orally segmenting it into the
phonemes within the word), Reading Teachers and children
use robot arms to physically make the link between the
separating of the sounds. This assists children in hearing
the separate sounds within the word and ensures that

they do not form ‘consonant clusters’ or ‘onset and rime”,
which are not part of the ELS programme. The word is said
in ‘robot talk’ and then blending hands are used to blend
the word.

To split up a word into its individual phonemes in order to
spell it: for example, the word ‘cat’ has three phonemes

fof fal ftf. Children are asked to count the individual sounds
in the word to help therm to spell it.



Schwa

Schwas are the unstressed vowel sounds within a word.
These often sound like a short fu/: for example, ladder,
elephant, again, author. Pronunciation of these words can
vary. and so for some speakers a vowel may have a schwa
sound, and for others the vowel may be pronounced as
spelled, in which case the words are not harder to read

or spell.

Sound-talk Oral sounding out of a word: for example, c-a—t.

Split digraph Two vowels that make one sound but are split by one
or more consonants: for example, =a—e= as in ‘make’ or
=i—e> as in ‘inside’. There are six split digraphs in the
English language: <a-e=, =g—e>, <ji-@>, =0—@>, <U-e>,
=y—e=> (as in ‘type’).

Stretch Elongate the sounds in a word to allow you to hear each

-y sound clearly: for example, ‘caaarr.

Trigraph Three letters making one sound: for example, <igh=.

Vowel Speech sounds in which the breath channel is not blocked
and does not cause friction when making vocal sounds
(i.e. the letters a, e, i, o, u).

Vowel digraph Two vowels that together make one sound: for example,
-:,a'i L g = =0d=.

Abbreviations

The following abbreviations are used to describe the order of letters in words:

VC
CvC

CCvVC

Vowel-consonant: for example, the word ‘am’.

Consonant—vowel-consonant: for example, the word "Sam’.
[Consonants and vowels in these abbreviations can be
digraphs and trigraphs too, for example the words ‘ring’

or ‘feet’)

Consonant—consonant—vowel-consonant: for example, the
word “slam’. ([Consonants and vowels in these abbreviations
can be digraphs and trigraphs too, for example the word
‘bring’ or “fleet”)



How ELS Supports the Early Years Foundation Stage (EYFS)

Framework (2021)

We want to give all children the best start with their reading journey and ensure that they develop a love of reading. ELS themefore begins with
whale-class, daily phonics teaching “rom the first week of Reception, ELS phonics lessons ensure high-quality first teaching of phonics and
give children many opportunities toreview and build their sound and grapheme knowledge, word-reading skills and use of rich vocabulary,
With a strong start in Reception, all children are given the required skills to read well, quickly.

Although ELS has a focus on phoncs, the programme crucially also supports children's development inthe prime amea of ‘Communication
and Language’ and the specific amaof ‘Literacy’ (Comprehension, Word Reading and Writing). E_S also has anemphasis on teac hing new

vocabulary and using this vocabulary in context.

‘It is crucial for children to devalap a hifelong love of reading. Reading
consists of two dimensions: language comprehension and word reading.
Language comprehension (necessany fio bath reading and writing] starts from
hirth. It only develops when adults talk with children about the world around
them and the books [stories and non-"iclion) they read with them, and enjoy
thymes, poems and songs toegether. Skilled word reading, taught later, involves
both the speedy working out of the pronunciation of unfamiliar printed

wionds [decoding) and the speedy recogrition of farmiliar printed words .
Writing irvolves transcription [spelling and handwriting) and compasition
[artioulating ideas and structuring themin speech, before writing].”

(Early vears Foundation Stage Framework 202 1}

“The developrment of children s spoken language underpins all seven areas

of learming and developrment . Chikdren's back-and-forth interactions from an
early age form the foundztions for language and cognitive development . The
miurnber and quality of the comwersations they have with adults and peears
throughout the day ina language-rich environment is crucial. By commenting
onwhat children are interested in or doing, and echoing back what they

say with mew vocabulary sdded, practitioners will build childrer's language
effectvaly. Reading frequently to children, and engaging them actively

in stories, non-fiction, rhymes and poems, and then providing them with
extensive opportunities to use and emnbed new words in a range of contests,
will give children the opporunity to thrive. Through corwersation, stony-telling
and role play, where children share their ideas with support and medelling
Trom their teacher, and sersitive questioning that irwites them to elaborate,

¢ hildren become comfertatle using a rich range of vocabulany and

language structuras”

(Early Years Foundation Siage Framework 2021)




Specific area: Literacy

Loy a sound for aach latter in the alphabet
and at least ten digmphs.

Tha ELS progression ensures that by the end of Recegtion,
chilkdren will have been taught and had expasure 1o ane
sound far each letter in the alphabet and the most comman

digraphs and trigraphs (37 in tatal).

Reter to the ELS overview and ELS week - by wesk progression
1o see when each sound and g pheme is taughl .

Thrgughout the day. teachers shauld give chiklmn the
appartunity o review and practise nesly taught sounds.
Repetition s key

e ad wards condistent with ther phanic
knowledge by sound-blending.

The rigamus ELS progresdian endunes that all childres
continwously Eyisit their sound and grapheme knowledge
and are taught how to Bend sounds toget her to wad words.
Tha teacher modals how ta da this and the children have
appartunities to practise re ading wards throughaut 1he lessan
and day. Each lessan has an emphasis an aral bendineg.

Thraugheut the day, teachers shauld give ehiklen the

apportunity to prctise ward reading. This can happen in
wanouws ways, for example:

+
-

"

Shamd mading in lessons

Decaod abdé boaks far indnidwal reading

Ensuring all leaming activities give chikinen the appartunity
toread acwmss the seven areas of lkaming

Introducing key wocabulawy in all lessons across the
curmiculum, with an emphasis an children raadmg the wards
where passible

Sharing nan-fiction, picture boaks and rhymes linked 1o
underst anding the workd, PSHE. Iitemoy and other araas

af hearming

Read aloud simple sentences and books that
are consstent wit hthawr phonic knowlsdge.
inchuding soma common exception woxls

By the end of the first week in Reception, children will be able
to read words and captions. From Weak & of Reception. the
childrem will bagin to mad simple sentences. Thesa sentenoas
ane read a5 part of the Apply section al the lessan and alsa in
the decodabbe readers.

Throughout the day. teachers shauld give childen the
aoppartunity to pmctise word readmng. This can happen in
wanous ways, for emmple:

-

"

"

-

Shamd mading in lessans

Decodalbie boaks for mdividuwal reading

Ensaring all keaming activities give children the opporbunity
toread acwss the seven aneas of keaming

Intraducing key vacabulawy in all lesans acrass the
eurricubum, with an emphasis an children reading the wards

whene possible

e e wrrms e rmy el rdmrras e e =] s i e el e




Use amd understand s cently introduced sacabulany
during dicussions aboul slares nan-fction, rhymes

and poems and during noke-play.

During all ELS lessans, children dewe lop understanding
af the wards they are wading. We use the matta of ‘Give,
give, give” toensure the childen develop voo abulany and
knovw how to use wards i the comect context
+ e the word = children decoda the sard
+ Give the meaning — teachers explain the new ward
by shawing avisual using an action, qiving achikd-
friendly definition ar using the ward in a sentence.
+ Give the ward m context = thoughout the day,
teachers model usimg new woc abulamy in contaxt

Alangside ELE, it is important that teachers pravide
appartunities far stares and boaks of many diffenent
types to be read aloud. These canlbe linked to work in
ather areas ol the cumiculum
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Wiribe re cognizable letters, masi af which ane
camectly farmed.

Fram the first week ol Receptian, children are taught
hara 16 write graphermes carmes ty. During the Teach

section of the lessan, the teacher madels how ta farm
the graphema for the new sound and children practise

writing it. The mmemamics and thymes are usad to assist
children wi th carmast ke ther farmatian

Theughout the day, teachers should give childwen the
appariunity 1o pactise ktter lormal ion.

Spell words by identilying sounds in them and
representing the sounds with a better ar el lers.

Framn the first week al Receptian, childien are taught
Thoera 1y aclendify the Sounds i oa ward and haw (o nead
and write wards. Om Day 5 of each week during sound
and gepheme teaching weeks, and thowghout Reies
waek s, teachers model how to usa sound and graphemea
knawdedge ta wrile wards.

Thmughout the day, teachers should give childsen the
appartunity to prctise ketter farmation and write words.

Write simple captions and sentences that can be ws=nd
by athers.

From Autumn 2 Week 3 of Reception, childrenare
taught how o write simple phrases and sentences

On Day 5 of each wesk during saund and graphems
teaching weeks, and throughout Review weels, teachers
madel how touse sound and gmpheme knowledge to
write phrases and sentences

Theughout the day, teachers should give childwmn the
appariunily 1o paetise letler larmation and write sirple

phrases and sentences
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Prime area: Communication and Language

Exprass thair ideas and faelings about their expariences | During all ELS kessons, chikdren dewlop understanding Thoughaout tha day. teachers should madal and
using full sentences, inchuding use of past, present and | of the wards they ane eading. encourage children to use full sentencesia explain their

future tenses and making use of conjunctions, with ideas and understanding of new kaming acwoss

, Teachers madel how to use newly taught wocabulary n ol
madeling and fam their teacher full. grammatic al sentences, and children repaat thase the -

1o aid understanding of the new ward in eantext and o
develap their speaking shills.
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How ELS Supports the National Curriculum (2014)

Apply phonic knowled ge and skills as the
route to decode words.

Durimg all ELS lessons, ¢ hikdren develap their phame me—graphams
awareness and understand that the sounds we say can bewritten
as graphemes.

ELS teaches children to apply their phonic knowledge and skills by:
+ ichemtifyineg & mesly tawght grapheme, isalating it withina word,
soumd ing out the word. blending the word
+ practising reading a graphams in context
+ using their phomic knowledge in all their reading
+ avoid ing presenting chikdren with text that is mat
comiplately decod abla.

Throwghout theday, teachers should ghvechildren tha
opportunity to practise reading the graphamsa both

im dsolation amd wit hin words, practising regularly
with those children who require additional mput to
consalidate their keaming.

Respond speed fly with the comact sound to
graphemes (letters or growps of let ters) for all
A0+ phonemes, inehading, wherne applicable,
alternative sounds for grap hemes.

Eweny ELS lesson begins with revision of previously taught GPCs
and Reading Teachers ensure that children revise the most recently
taught GPCs alongside any others that reguine revision,

Half-termily assessmants ancure that all children keep up wit b the
paoe of the programme and that any childmen who require additional
practice have targeted interventions to enable them to identify
GPCs spaadily.

Reading Teachers can wse both whole-class teaching
and supporting interventions to ensure that all children
maintain the pace of the programme., Additional
practice of the GIPCs for the lowest attainers takes placa
avery day.

Read acourately by blending sounds
un familiar words comtaiming GPC s that hawve

baen tawght.

[m eveny ELS lessom, children are asked to apply their GPC knowledge
to reading. Throwgh whole-class teaching and the Apply activities
there are ample opportunities for children to apply thair phonic
kmwledge to reading mew words. ELS & a wocabulany-rich programme
which imtroduce s mew vocabulany to children frequantly and ensures
that thay ane abke b wse it by explaining its maeaning and applying it
in comtext. Throwghout ELS, childen are encountering umknoan wond s
and using their GPC knowledge to decods them.

‘Whearawar new voc abulany is introdwced across the
curriculum —if appropriate — staff should extend the
made] of identifying the grapheme, sounding ouwt thea
ward and reading. By madellimg this practice acrass the
curriculum, childmen will see that reading and decoding
is a transferable skill.

Read common axception word s, noting
unusual comespondences batween spelling

HRS words or “tricky” words are tawght throwghowt ELS from the very

first week of teaching. Ineach mstance, the tricky aspect of the

[especially if recently tawght), teachers identify these

‘Whearewvar HRS words appear throughout the school day




Raad other wards of morne thanana syl abda
that containtaught GFCs

Childrem read multisy Rabic words as saon as their phanic knowledge
allows tham to Thesas wards ara bath taught within the kessons and
prvided far teachers in the supplementary wasd 1ist far each day

af teaching

Childramcan ba encouraged to decadea loanger wards

with known GPCs wherever they am encounterad. acrass
the ¢ urricubum.

Read wards with contrac tians [for examphe,
I'm, Il wal) and understand that the
apastraphe remasents the omittad ketter(s)

Cantractions ang uied in ELS, inthe bectd childnen read during the
Apply section of the kesson,_and in the matched decodable readers.
Ra ading Teachers will highlight the use of the sa words and explain
their meming. noting the amitted lettans)

Childrenc an be encouraged { o nead wards with
contactions wherewer they are encountered,
acrass the cumioulm

Raad hooks aloud. accurately. that am
cansistent with their developing phanic
kneradedge and that da nat squire them 1o
use ather strategies to work out words.
Re-read these books to build wp their fluencoy
and confidenca i word reading

ELS s supparted by Oxdord Untearsity Press decadabla readers, which
ané matched to the ELS progessan. Childmn ne-read each book
fervpral limed, 40 that they can ¢ ancenl @te at first an decoading, and
then re-read to develop comprehension and fluency. This methad also
supparts chikdren who are kaming English as an additional language,
emsuring that they achiese fluency

Throughout ELS, chilkdren read decodable texts matched to the GPCs
that they have leamed.

ELS alsa siinparts all the Matlanal Currl cubemn statibany sequilemants B Reading Comprehenslon and Spoken Language at Year 1, and provides many afpartundties br childran to
demanstrate their understanding of these curriculum areas
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