
[image: ]St Luke’s Primary School’s Core Principles: Our Approach to Supporting Disadvantaged Learners
We are committed to ensuring the very best outcomes for all of our pupils, but particularly for those who may be ‘disadvantaged’ due to their socio-economic background. We have developed the following core principles and use these to guide us when deciding how to use the Pupil Premium Grant and in defining our whole school approach.


1. To empower teachers to know their pupils well and do what is best for them at all times.
Evidence for this approach:
 John Dunford highlighted the impact that high quality teaching has on disadvantaged pupils and that schools should have an ‘unerring focus on the quality of teaching’
 https://www.headteacher-update.com/best-practice-article/a-10-step-pupil-premium-plan/170456/  
EEF highlights that schools should be focussing on improving teaching as the primary driver for their pupil premium grant https://educationendowmentfoundation.org.uk/news/introducing-eef-school-planning-guide-2020-21/ 
Quality teaching for all: 
To ensure all pupils have access to highest quality teaching
Targeted support:
To ensure that those that are behind catch up and to remove barriers that stop pupils accessing the curriculum


2. To use evidenced targeted intervention to support pupils who are at risk of falling behind
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/ 
3. To empower parents/carers to understand how to best support their child at home

Charles Deforges: parental involvement is a more significant predictor in academic attainment than school
Hattie 2011 extent to which parental involvement affects  academic attainment (effect size 0.5)
https://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/ 




We do this by focusing on:
· Providing early academic intervention for those that require it (ideally same day)
· Provide effective training for parents/carers

4. To empower children - making sure every child feels successful and valued. 
5. To find and nurture each child’s passions/interests
‘Students levels of self esteem are a significant determiner in academic achievement (Cooperfield 1967)


8. To further develop pupils’ communication and language skills
At 5, a child who has a problem with S&L or communication is 10x less likely to be A.R.E in maths and 6x less likely to be A.R.E in English at age 11 CIC Talking About a Generation Study

Wider Approaches: 
Whole school or non-academic


We do this by developing:
· Well sequenced curriculums that build knowledge and understanding 
· Teacher subject expertise
· Positive relationships with parents and pupils
· Secure transition arrangements to ensure teachers know as much about their pupils as possible
6) To support all pupils that we feel are disadvantaged, regardless of whether the receive the pupil premium or not 
· Statistics show that only around 50% of those eligible for EYPP are eligible for the pupil premium grant.
· ‘Schools can spend their pupil premium on pupils who do not meet the eligibility criteria but need extra support.’
https://www.gov.uk/government/publications/pupil-premium/pupil-premium 


7. To develop support networks around children and their families
While interventions may well be one part of an effective Pupil Premium strategy, they are likely to be most effective when deployed alongside efforts to attend to wider barriers to learning, such as attendance and behaviour EEF A Tiered approach


We do this by:
· Pastoral interventions to support those who need it 
· Attendance support for identified families
· Financial support where required to support inclusion and curriculum access
· Developing a culture of aspiration and celebrating successes
· Ensuring all pupils have access to appropriate reading books and enrichment opportunities
· Developing a school approach to oracy
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This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
2024-2025
2025-2026
	Detail
	2024 – 2025
	2025 - 2026

	School name
	St Luke’s Primary School, Bournemouth

	Number of pupils in school 
	420                     
	404

	Proportion (%) of pupil premium eligible pupils
	122 (29%)
	123 (30%)

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024-2027

	Date this statement was published
	November 2024
	November 2025

	Date on which it will be reviewed
	July 2025
	July 2026

	Statement authorised by
	Martin Godfrey (HT)

	Pupil premium lead
	Sarah Walton

	Governor / Trustee lead
	Peter Farrington


Funding overview 
	Detail
	Amount 2024 – 2025
	Amount 2025- 2026

	Pupil premium funding allocation this academic year
	£180,560
	£189,860

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£180,560
	£189,860


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	You may want to include information on:
· What are your ultimate objectives for your disadvantaged pupils?
The focus of this plan is to raise the attainment of all disadvantaged pupils.  
Firstly, all pupils will leave our school fluently reading and knowing the joy that reading can bring. This will then support them in accessing the wider curriculum in both our school and in their secondary education.  
They will leave our school having good foundations for the next stage of their education: a good grasp of concepts in maths, being literate and having a good basic understanding of the world around them, remembering the key concepts that have been taught in science and the foundation subjects. Children will also be supported and nurtured to aid their social and emotional development so that they are resilient and confident to flourish. 

How does your current pupil premium strategy plan work towards achieving those objectives?
To meet these objectives we have focussed on the following areas:
-By focusing on ensuring all children receive daily ‘quality first teaching’.
-Providing high quality CPD and ongoing support for staff to develop their subject expertise with a particular focus on: reading, writing and maths.
- Ongoing work to develop the whole curriculum, ensuring it is thoughtfully chosen and correctly sequenced so that pupils can learn and remember it 
-By providing high quality interventions for those who have fallen behind to catch them up quickly and efficiently – ideally on the same day.
-By providing pastoral, emotional and attendance support to remove barriers that may stop pupils achieving. 

What are the key principles of your strategy plan?
1) To empower teachers to know their pupils and do what is best for them, delivering high quality CPD. Quality first teaching and good curriculum planning ensure pupils acquire the skills they need
2) To use evidenced targeted (same day, where possible) intervention to support pupils who are at risk of falling behind
3) To empower parents/carers to understand how to best support their child at home
4) To empower children - making sure every child feels successful and valued. Relationships with all children are fostered and are positive.
5) To find and nurture each child’s passions and interest.
6) To support all pupils that we feel are disadvantaged, regardless of whether they receive the pupil premium or not.
7) To develop support networks around our children and their families
8) To work to further develop pupils’ communication and language skills
9) Focus on early identification, especially in EYFS.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 


	1
	Varied expertise of staff across the school. Ensuring all staff are supported to deliver school wide systems and quality first teaching consistently.

	2
	Increased emotional and behavioural support required in school and at home.

	3
	Differing levels of attainment on entry to the school creating learning gaps for pupils

	4
	Poor attendance of identified families which is a symptom of further individualised barriers, which must be overcome.

	5
	Limit on finances can limit access to resources families can access to support and enrich learning, access to books and library, finance driven activities: trip and clubs

	6
	Low levels of communication and language for pupils on entry and continued Speech and language needs across school

	7
	29% of PP children also have identified SEN needs (2024-25)
45% of PP children also have identified SEN needs (2025-2026)

	8
	24% of PP children are also EAL (2024-25 and 2025-2026). Many of these are joining our school in year groups beyond reception. 
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Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Varied expertise of staff across the school. Ensuring all staff are supported to deliver school wide systems and quality first teaching consistently.
-% of pupils achieving writing targets increases
-RWM combined % continues to improve
-% of PP children achieving ARE in writing and reading increases 
	Any gaps in learning are quickly identified, and acted upon. These are targeted in class and where necessary through intervention. 
Interventions demonstrate accelerated progress. 
Classroom teaching is of consistently high quality. 
Tas offer high quality proactive support in all classrooms

	Increased emotional and behavioural support required in school and at home
· % of children receiving a ‘red’ reduces
· All PP children are able to learn effectively at all times
	Children requiring support are quickly identified – behaviour plans. ELSA support, graduated response docs are effectively used
PP pupils are effectively accessing interventions such as ‘Drawing and Talking’ and ‘Lego therapy’
All interventions are ‘effective’

	Differing levels of attainment on entry to the school creating learning gaps for pupils
· Early identification of gaps
· Barriers to learning for identified pupils are reduced
	Clear sequenced phonics programme is in place and taught consistently throughout the school. (ELS introduced into EY this year and rolled out into Y1/2 from Sept 25)
Pupils falling behind quickly identified and receive targeted intervention.
All PP pupils pass PSC unless an identified cognition and learning need means progress may be slower. Where this is the case pupils still show progress in sounds learnt over time. 
Pupil conferencing takes place. Pupils are accessing learning effectively at all times. 
SALT needs identified and are being addressed

	Poor attendance of identified families which is a symptom of further individualised barriers, which must be overcome.
Attendance at least 95%+ for all PP pupils
	Attendance figures looked at weekly and during monthly meetings
Where pupils have an attendance below 95%, this is improving.
School attendance policy and LA help is accessed is followed to support families 

	Limit on finances can limit access to resources families can access to support and enrich learning, access to books and library, finance driven activities: trip and clubs
All pupils fully included in all aspects of school life
	Pupils are accessing support with school uniform – when required
100% attendance of PP pupils on all school trips
PP pupils have access to clubs when requested

	Low levels of communication and language for pupils on entry and continued Speech and language needs across school
All pupils make progress with their C and L from their starting point.
	WELLCOMM assessments are completed for all EY children on entry
Sp and L programme is used effectively
Pupils are identified on entry and then supported via interventions



Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.




Teaching 
Budgeted cost: £65,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	- Teachers to continue to provide rigorous and regular challenge in the classroom for all pupils through CPD provided by CLP teaching leads, SLT, AV (English lead) to develop consistency and embed new approaches.
- Embedding whole school differentiation and use of ‘ways in’ to support SEND/PP leaners.
- Further develop effective use of TA deployment to ensure learner time is maximised for learners through CPD of teachers and Tas
- Regular reading (ideally daily) with PP pupils with a fluency focus
- Use of Reading reward scheme – stickers/certificates/phone calls home etc

	‘John Dunford highlighted the impact that high quality teaching has on disadvantaged pupils and that schools should have an ‘unerring focus on the quality of teaching’ 
EEF highlights that schools should be focussing on improving teaching as the primary driver for their pupil premium grant’
Education Endowment Foundation 
‘Certain strategies, such as ensuring that time is set aside to allow teaching assistants and classroom teachers to prepare together and discuss lessons afterwards, are likely to improve outcomes for students working with teaching assistants.’
https://educationendowmentfoundation.org.uk/news/eef-statement-on-teaching-assistants
Sutton Trust – quality first teaching has direct impact on student outcomes
Teacher led interventions highlighted by the EEF as a successful approach.
	1. Varying staff expertise
3. Differing levels of attainment on entry to the school creating learning gaps for pupils



	- Continue to embed reading curriculum and new reading approaches and EYFS reading and phonics.
-Continue to embed new phonics scheme across the school (ELS) including providing effective training for staff
- Focussed CPD for all teachers adapting to emerging needs of individuals
- Continue ‘professional conversations’ modelled in EYFS re progress.
- Set aside time for daily pre-reading for the first 20%
	EEF – oral language interventions consistently show positive impact on learning
Speech and language are one of the main barriers to pupils progression in reading, writing, maths and the wider curriculum
EEF ranks reading intervention strategies as having +5 months impact
Rosenshine’s Principles of Instruction: Rosenshine’s principles are research-based strategies drawn from cognitive science and studies of effective teachers. Key principles include:
· Small Steps & Scaffolding: Present new material in manageable chunks; provide models and supports for difficult tasks.
· Review & Retrieval Practice: Begin lessons with a short review; use weekly and monthly reviews to strengthen memory.
· Active Questioning & Checking Understanding: Ask many questions, involve all students, and check responses frequently.
Guided Practice → Independent Practice: Move from teacher-led to independent work gradually, ensuring high success rates.
	6. Low levels of communication and language for some pupils within the school
3. Differing levels of attainment on entry to the school creating learning gaps for pupils
1. Varying staff expertise


	- Further implementation of progression documents for wider curriculum to ensure knowledge is embedded coherently across the school

	Curriculum matters, as it defines the knowledge and experiences that learners will receive beyond their home environment. To this extent, what is taught and how, and who is included, appear to be key principles of curriculum design. The implementation  and impact of the curriculum are also KEY.
M Young, ‘Overcoming the crisis in curriculum theory: a knowledge based approach’, in ‘Journal of Curriculum Studies’, Volume 45, Issue 2, 2013, pages 101–118.
	1. Varying staff expertise
6. Low levels of communication and language for some pupils within the school



Targeted academic support 
Budgeted cost: £72,860
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	1:1 or Group Interventions to support children who have been identified as requiring above the Universal Level of Support through the Ordinary Available Provision. This will be delivered in addition to high quality teaching within normal lessons which are taught by an experienced and trained teacher. These may take the shape of: 
· 1:1 and small group support for reading, writing or maths delivered by TAs and/or non-class based staff
· 1:1 and/or small group ELS Phonics interventions 
· SEMH interventions (e.g. ELSA, Drawing and Talking or Lego Therapy) 
· Precision Teaching
· Colourful Semantics


	Speech and language is one of the main barriers to pupils progression in reading, writing, maths and the wider curriculum.
1. The Education Endowment Foundation (EEF) recommends a tiered approach for Pupil Premium spending, focusing on three areas:
· High-Quality Teaching - Ensuring effective teachers in every classroom and continuous professional development. Evidence shows that improving teaching quality has the greatest impact on disadvantaged pupils.
· Targeted Academic Support - Structured interventions such as tutoring or literacy/numeracy catch-up programs can increase children’s understanding by 5+ months.
· Wider Strategies - Addressing non-academic barriers like attendance, behaviour, and social-emotional learning.
2. Evidence for Oracy Development Research highlights oracy as a key driver of cognitive development, attainment, and life chances:
· Impact on Learning: Oracy improves reasoning, problem-solving, and comprehension skills. Vygotsky’s theory and subsequent studies confirm that language and thinking develop together. 
· EEF Findings: Oral language interventions can add +6 months’ progress over a year. Dialogic teaching studies show +2 months in English and science, and +1 month in maths. 
· Practical Benefits: Builds confidence, collaborative skills, and critical thinking. Particularly beneficial for disadvantaged pupils and those eligible for Free School Meals.

	1. Varying staff expertise

2. Increased emotional and behavioural support required in school and at home

3. Differing levels of attainment on entry to the school creating learning gaps for pupils


	Additional maths / fluency sessions targeted at disadvantaged pupils who require further mathematic support, including MTC. 

Children will have access to: 
· Whole-class systematic maths programmes through White Rose Spiral Curriculum / Number Sense
· Targeted and intensive fluency interventions for pupils who need additional support, delivered through small groups or 1:1 sessions alongside the main classroom programme

	The EEF have highlighted that:
· Small group tuition has an average impact of four months’ additional progress over the course of a year.
· Small group tuition is most likely to be effective if it is targeted at pupils’ specific needs. Diagnostic assessment can be used to assess the best way to target support.
· One to one tuition and small group tuition are both effective interventions. Additional small group support can be effectively targeted at pupils from disadvantaged backgrounds, and should be considered as part of a school’s pupil premium strategy.
	1. Varying staff expertise

3. Differing levels of attainment on entry to the school creating learning gaps for pupils


	Additional phonics sessions. Children will have access to: 
· Whole-class systematic phonics programmes through ELS
· Targeted and intensive phonics interventions for pupils who need additional support, delivered through small groups or 1:1 sessions alongside the main classroom programme

	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks. 
Studies in England have shown that pupils eligible for free school meals typically receive similar or slightly greater benefit from phonics interventions and approaches compared to other pupils.
Lower phonological awareness can be contributed to by being exposed to fewer words spoken or books read in the home learning environment; or having fewer opportunities to engage in formal or informal learning opportunities outside of school. Schools should consider how to support reading in the home learning environment for all pupils.
	2. Increased emotional and behavioural support required in school and at home

3. Differing levels of attainment on entry to the school creating learning gaps for pupils


	WELLCOMM programme to improve listening, narrative and vocabulary skills for disadvantaged pupils who have relatively weak spoken language skills. 

All children are assessed using Wellcomm on entry to Reception using the Early Years Wellcomm Pack. For children in Year 1 and above, they are assessed using Wellcomm Primary. 

Children in Reception have access to 3 sessions per week of Wellcomm Intervention to develop their speech and language skills. 

	Oral language interventions can have a positive impact on pupils’ language skills. Approaches that focus on speaking, listening and a combination of the two show positive impacts on attainment.

EEF have highlighted that on average, oral language approaches have a high impact on pupil outcomes (+6 months’ additional progress). Additionally, interaction for learning is a key aspect of these interventions. Approaches often involve spoken interaction between the practitioner and pupils and between peers. The evidence is strongest on interventions that are integrated with the existing curriculum. It is important to consider how any changes or refinements to practice are integrated with the curriculum.

Oral language interventions can be an effective approach for disadvantaged pupils. In the research evidence, the higher the proportion of disadvantaged pupils taking part, the more effective the intervention seemed to be.
EEF identifies that communication and language approaches have high impact for low cost in EYFS.
	
3. Differing levels of attainment on entry to the school creating learning gaps for pupils

6. Low levels of communication and language for some pupils within the school


	Additional Reading and Spelling sessions targeted at disadvantaged pupils who require further academic support and may have a Specific Learning Difficulty (SpLD) through NESSY. Children will have access to: 
Targeted and intensive reading / spelling interventions for pupils who need additional support, delivered through small groups or 1:1 sessions alongside the main classroom programme

	The EEF have highlighted that:
· Small group tuition has an average impact of four months’ additional progress over the course of a year.
· Small group tuition is most likely to be effective if it is targeted at pupils’ specific needs. Diagnostic assessment can be used to assess the best way to target support.
· One to one tuition and small group tuition are both effective interventions. Additional small group support can be effectively targeted at pupils from disadvantaged backgrounds, and should be considered as part of a school’s pupil premium strategy.
	1. Varying staff expertise

3. Differing levels of attainment on entry to the school creating learning gaps for pupils

6. Low levels of communication and language for some pupils within the school.


Wider strategies
Budgeted cost:  £52,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	- School pastoral lead working alongside identified families and oversees: 
- ELSA 
- Lego therapy 
- Draw and Talk 
- Nurture groups
	EEF +4 – social and emotional learning – improves interaction with others and self-management of emotions, impacts on attitudes to learning and social relationships in school, which increases progress in attainment. EEF ranks social and emotional learning as having +4 months impact.
- ImpactEd (Jan 24) Sense of belonging KEY for these pupils
	2. Increased emotional and behavioural support required in school and at home


	- Pastoral lead, attendance lead and Admin officer following up with families with consistently low attendance.
- Host regular parent coffee mornings within school hosted by pastoral worker and attended by some SLT members.
	EEF +4 – social and emotional learning – improves interaction with others and self-management of emotions, impacts on attitudes to learning and social relationships in school, which increases progress in attainment. EEF ranks social and emotional learning as having +4 months impact.

ImpactEd (Jan 24)
	4. Poor attendance of identified families

	- EYFS children to be given reading, writing and maths packs to take home with key resources e.g pencils/whiteboard/paper/number lines/dice
- Funds for trips and clubs when requested. 
- Access to uniform if required 
	‘While interventions may well be one part of an effective Pupil Premium strategy, they are likely to be most effective when deployed alongside efforts to attend to wider barriers to learning, such as attendance and behaviour’ 
EEF - A Tiered approach
	5. Limit on finances can limit access to resources families 

	- Parent/carer workshops provided in areas such as reading/phonics
- Parents/carers directed to attend courses specific to needs e.g storm break shine
	Charles Deforges: parental involvement is a more significant predictor in academic attainment than school
Hattie 2011 extent to which parental involvement affects  academic attainment (effect size 0.5)
https://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/ 
	2. Increased emotional and behavioural support at home


	Afterschool wellbeing groups to be set up: teacher led activities for vulnerable children to engage in positive experiences within school.
	EEF +4 – social and emotional learning – improves interaction with others and self-management of emotions, impacts on attitudes to learning and social relationships in school, which increases progress in attainment. EEF ranks social and emotional learning as having +4 months impact.
	2. 2. Increased emotional and behavioural support required in school and at home



Total budgeted cost: £189,860
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Pupil premium strategy outcomes
This details the impact that our PP activity had on pupils in the 2024 - 2025 academic year. 
	AIM: Quality of Teaching for All

	Varied expertise of staff across the school. Ensuring all staff are supported to deliver school wide systems and quality first teaching consistently.
-% of pupils achieving writing targets increases
-RWM combined % improves
-% of PP children achieving ARE in writing increases
	EYFS            
 All 2024 67.8   PP 2024 50%           National PP 51.5%
 All 2025 67.3   PP 2025 56 % (+6)  National PP  52%
                                                              
Year 1 PSC 
All 2024  60.3%               PP    65%    National PP                                     
All 2025  73.2% (+13)      PP    62%    National PP 67%

Year 2 Phonics  
2025 95% by end of Year 2

MTC 
28% non PP got full marks (+11) average score 19.9 
29% PP got full marks (+29) average score 21

End of KS2 (Comparision to last year’s data)
Reading     59%                         PP reading 56% (+4)
Writing      62% (+8)                 PP writing 72%  (+24)
Maths        69 % (+5)                PP maths 72% (+32)
Combined   56% (+10)             PP combined 56% (+31)
                                                    National PP RWM 47%

% of PP RWM at end of KS2 has increased
% of PP children achieving ARE in writing increased at end of KS2

	Aim: Targeted academic support

	Differing levels of attainment on entry across the school creating learning gaps for pupils
· Early identification of gaps
· Barriers to learning for identified pupils are reduced
	The school implements a clear SEND procedure for adding and removing children with SEND, ensuring that pupils with additional needs are accurately identified and monitored. 

Thorough assessment systems, including DCPro, are used to track progress and pinpoint gaps in learning, while specialised assessments for each Broad Area of Need provide deeper insights into barriers that may hinder achievement. 

To strengthen this process, Graduated Response documents have been introduced to support staff and pupils in accurately identifying challenges within each broad area of need, ensuring interventions are precisely matched to individual requirements.

 Universal and targeted provision is mapped for each area of need, and staff training—covering both teachers and support staff—equips the team with strategies to address these gaps effectively. The curriculum is ambitious yet carefully structured, offering multiple ‘ways in’ and scaffolds so all pupils can access content successfully. 

Where barriers persist, carefully considered interventions from a SEMH perspective are deployed, including ELSA support, Drawing and Talking therapy, and Lego Therapy, alongside academic interventions, to reduce obstacles to learning and promote emotional well-being. These combined approaches ensure that pupils receive holistic support, enabling them to overcome barriers and make accelerated progress.

End of Reception
2025 50% GLD

	Low levels of communication and language for pupils on entry (Reception and across the school) and continued Speech and language needs across school
All pupils make progress with their C and L from their starting point.
	Every child was assessed on entry using the Wellcomm programme—Reception pupils with the Early Years Wellcomm Pack and older pupils with Wellcomm Primary—to identify gaps in listening, narrative, and vocabulary skills. 

Reception pupils access three Wellcomm intervention sessions weekly to accelerate language development. To further support disadvantaged pupils, additional phonics sessions are delivered in collaboration with our local English Hub, complementing whole-class systematic phonics through ELS. Targeted and intensive phonics interventions are provided via small groups or 1:1 sessions for those requiring extra support. For pupils with specific learning difficulties, additional reading and spelling sessions are offered through NESSY, alongside the whole-class reading curriculum, ensuring targeted interventions for decoding and spelling. Graduated Response documents guide staff in accurately identifying challenges within broad areas of need, enabling precise planning and provision. Interventions are carefully considered from a SEMH perspective, incorporating ELSA support, Drawing and Talking therapy, and Lego Therapy to reduce emotional barriers to learning. Staff receive training to implement these strategies effectively, and the curriculum is ambitious yet scaffolded, providing multiple entry points for all learners. This integrated approach ensures that pupils with low communication and language skills—and those with ongoing speech and language needs—receive tailored support to thrive academically and socially.

	Aim: Improved wellbeing, attendance and pupil engagement with wider school life

	Increased emotional and behavioural support required in school and at home
· % of children receiving a ‘red’ reduces
· All PP children are able to learn effectively at all times
	Behaviour plans in place for key children resulting in a reduced number of ‘reds’ given for behaviour given across the year. Percentage of ‘greens’ given to non PP children matches % of ‘greens’ given to PP children.

Family support worker has worked alongside 43/123 families to offer support with referrals, emotional wellbeing and parent support. 

	Poor attendance of identified families which is a symptom of further individualised barriers, which must be overcome.
Attendance at least 95%+ for all PP pupils
	2024 – 2025 
All pupils 96% - in decile 3 top 20% - 30%
All PP pupils 95% - in decile 2 top 10%-20% 

Similar schools’ median attendance = 91.5%

	Limit on finances can limit access to resources families can access to support and enrich learning, access to books and library, finance driven activities: trip and clubs
All pupils fully included in all aspects of school life
	All PP pupils accessed school trips in their year groups. Reception and Y1 children all attended local library at least twice in the school year. 

21 children were supported to attend the Y6 residential (March 25)
13 children were supported to attend the Y6 residential (Oct 25)

33 PP children regularly attend school led after school clubs (Aut 25)


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	
	

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
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